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Introduction

It is a singular privilege to be invited to deliver the DF Malherbe Lecture in honour of the first Professor of Afrikaans appointed to a South African university, a distant predecessor as Rector of this great university (then Grey University College), and a man whom while his bones might be interned in the city of Bloemfontein, his ideas have travelled far and wide through his poetry, novels, drama, translations, and public lectures (such as his landmark speech, Is Afrikaans a dialect?) advancing the Afrikaans language. If our times had crossed, temporally and politically, he might well have been my teacher in the two years during which he taught in the town of my birth, Montagu. He might even have visited me in Bloemfontein, for he recalls of Kestell, “ek het hom gereeld besoek in Whitesweg!”

Let me also just say that in preparing for this Lecture I found that DF Malherbe was a difficult man or, as one his biographers put it in English, “a live wire” who went out of his way to provoke his audiences with his fiery racial and nationalistic sentiments around Afrikaans. Dare I say that he would have been in good company this week on campus for in 1938 he was suspended from the university (as member of staff!) for what appears to have been inflammatory statements in a speech he was to deliver to overseas visitors; this despite the fact that there were no Inter-varsities at the time.
Re-entering the debate, for now
Some time ago I decided to withdraw from public debates on Afrikaans for a simple reason: those debates were in the main parochial, unproductive and often childish. I would find at all of these conferences a mengelmoes of right-wing taalstryders and attention-seeking Afrikaans intellectuals, who would drag down these debates to questions of ethnic ownership and Afrikaans “eie sake,” if you know what I mean. I was disturbed by the dishonesty, the nonsense claims of the imminent demise of Afrikaans within our generation. I found that in many of these debates Afrikaans was simply symbolic terrain to fight other battles—such as the loss of power, the anguish of defeat, and a thinly-disguised anger against a successor nationalism in government (from Afrikaner nationalism to African nationalism) that bore all too familiar traits of racial dominance of one group over another. In other words, you were seldom talking about the language called Afrikaans; you were always talking about a raw politics of Afrikaans.
The DF Maherbe Lecture has forced me back into public contemplations about the state and the future of Afrikaans. Perhaps that is a good thing, for I have been observing the circularity of these pained discussions about a beautiful language, and perhaps it is time to again share my recent thinking about Afrikaans, its traumas and its hopes. After tonight, and the inevitable media-hype that follows such speeches in the Afrikaans press, I will decide whether to again withdraw or continue to engage in public on the important subject of Afrikaans.
An approach

I will make my remarks this evening from the standpoint of an anthropologist of education. By this I mean one who lives within and has become part of the community (or rather communities) being observed. In this respect I am a participant observer---leading, teaching and living among the natives, so to speak. My two study sites, if you will, are the University of Pretoria and of course now the University of the Free State. Most of my observations are more recent i.e. from the Kovsie campus. I report on the emotions of Afrikaans, of Afrikaans speakers, and of non-Afrikaans speakers. You will notice in this address how schools (and some universities) reposition themselves, and how students (or rather parents) migrate between educational institutions as race and language changes impact on schools. You will see how university students negotiate this difficult terrain, and how, slowly, young people make adjustments in how and when they speak Afrikaans in order to include and accommodate. In the stories that follow you will hear and feel a generational gap developing between older Afrikaans speakers—the ideological nasate of DF Malherbe—and a much more tolerant younger generation also proud of the Afrikaans language but open-hearted towards those who do not understand this beautiful language.
I do not have the linguistic skills of a DF Malherbe or a Jakes Gerwel with their enviable analytical and theoretical capacities for grappling with the richness of the Afrikaans language. I mention Professor Gerwel here because his fine-grained analysis of race and the representation of “gekleurdes” in the works of DF Malherbe, among others, is an exceptional piece of labour.

My approach is that of the pedagogican, bringing to bear education thought and theory on the culture, context and character of the Afrikaans language as it finds its expression in historically Afrikaans schools and universities. Throughout I will argue that the only way in which the future of Afrikaans can be advanced is by thinking of its prospects relationally rather than separately in a protectionist stance that will surely diminish the status and standing of the language in South Africa.
And finally, my approach makes the argument for Afrikaans not in mindless comparisons to language politics in other countries (such as the favourites of the taalstryders, Belgium and Canada) but to the specific historical and political trajectories of South African society. I will certainly not waste your time by referring to the linguistic nationalism of the Laponcean variety for the logical outflow of such narrow thinking is a language volkstaat, and there is no place in South Africa for this kind of nonsense.

Going in circles

When I earlier referred to the circularity of debates on Afrikaans I mean the inward-looking, repetitive and one-sided arguments about this important social and cultural asset. If an Afrikaans newspaper wants to sell papers, there are few rival topics (other than Hestrie, Steve or Joost) to milk the emotions of the Afrikaans-speaking public than another alarmist headline about the demise of Afrikaans in the schools or the courts or some other public space. These sensationalist headlines and tired protests against the demise of Afrikaans represent little more than ‘n volkseie debat, an angst that is largely lost on the vast majority of South Africans who recognize that the country has 11 official languages, most of which never enjoyed official status or government-sponsored resourcing to the extent that English and Afrikaans did in the past. 
So how do we get out of this circularity of the debates on Afrikaans? How does Afrikaans chart its future in a multilingual country? How do we take the anger and angst out of the fears about Afrikaans and deliberate with level-heads about the advancement of the language in an English-dominant world? How do we deal with the historical traumas of Afrikaans—particularly in relation to English--that keep showing-up in cocktail conversations and in public debates about the language? Is it even possible to disconnect deliberations on the future of Afrikaans from the often undisguised, sometimes hostile, contempt for English and the English? And what can DF Malherbe teach us, if anything, about language, politics and the future?

One of the fascinations of those of us sympathetic to but outside of the daily straining about Afrikaans and its future, is why this is a debate at all. More than ever before Afrikaans is flourishing in city and countryside; there are now more cultural festivals in Afrikaans than during the apartheid period. Having just returned from school and community visits from Klerksdorp to Paarl, I found that white and black people spoke only Afrikaans, and any attempt to initiate discussion in English would be gently countered in the vibrant mother-tongue or locally dominant language, Afrikaans. There are Afrikaans radio and television stations, regional and national Afrikaans newspapers, Afrikaans drama, music and theatre, and growing visibility of Afrikaans speakers in major world cities. The claim that the present government is suppressing Afrikaans is excessive and misleading. 

From dominance to co-existence

So what is all the fuss about? I want to suggest firstly that many Afrikaans speakers have struggled to accept that the status and visibility of the language was bound to lose ground in the transition from apartheid to democracy. Afrikaans simply could not and would not dominate any longer. It has to be accepted that the dominant status of Afrikaans during the apartheid years, was to a large extent possible through political coercion and racial separation. 

The fact that I learnt Afrikaans second language in school (as opposed to isiXhosa) and in university was not a choice of my parents; it was compelled by a government that did not allow my parents or my community to vote on either that government or its language policies. In Soweto this language imposition caused a massive uprising, in the rest of the land it was tolerated among non-mother-tongue speakers.
Similarly, the fact that the language politics of South African education was relatively uncomplicated during the apartheid years was simply because of institutionalized racial separation in schools and universities. The state could establish and maintain white Afrikaans schools and universities separate from black schools and universities. It was a racial logic, not a language logic, which was the primary driver of this separation in relation to black people.
Of course language separation was the primary driver for separating English white schools from Afrikaans white schools, though not without a racial logic for the older schools. Nowhere is this more starkly demonstrated than in the schools established around the turn of the previous century---white Seuns and Meisies hoer skole are neatly separated from nearby white Boys and Girls high schools. The point I am making is that politics was always the basis for separating schools by race and language, and this was certainly going to be a problem in a democratic South Africa.
So along comes 1994, the official point of transition to a new country, in which the majority black population chooses a black-dominant government. The choice for education was quite simple—race versus language. Only the most stubborn citizen would think that language would trump race among the black nationalists now in power, and that appeals to the Constitution would, in the long term, provide a bulwark for Afrikaans-exclusive schools against insistence on racial access and equity for black students.
The inextricable bind: race and language

Should schools give access to children on the basis of language or on an open basis without reference to race? This is the crux of daily struggles facing rural principals of former white schools up and down the length of the land. The problem for such principals and school governing bodies, especially for those who do not have racial motivations in their admissions policies, is that giving access to black children means going double or parallel-medium. At this point criticism comes in the following form: this means the end of Afrikaans. As South Africa’s most distinguished school next door to us shows, this is not inevitable. What good schools do is to manage their language policies in ways that allow both to happen: inclusive racial cultures and bilingual (or better still, multilingual) language policies.

Still, many (thankfully not all) parents migrate because of two fears (race and language) and then you find an interesting phenomenon: two-language (Afrikaans and English) schools with black and white students, and one language (Afrikaans) schools (as far as medium of instruction is concerned) with almost exclusively white students. The latter group of schools (and at least one university in South Africa does this as well) openly promote themselves as the place where Afrikaans dominates on its main campus, a marketing message which is intended to be interpreted as (to put it crudely): ‘here you can still be white.’

Once again, there is nothing inevitable about language drift in a historically Afrikaans school that also enables teaching in English. Where the academic standards remain high (as at Grey) and the language policy is firmly managed, more and more parents channel their children to such schools and something wonderful happens: Afrikaans-speaking white children emerge much more tolerant and embracing of their peers from other racial and cultural backgrounds, but they also gain the gift of a strong competency in both Afrikaans and English. At the same time, non-Afrikaans speaking black children emerge with the same tolerance and embrace of their white peers, and with a comfortable competency in both these two languages. 
The opposite is unfortunately also true. Where schools (or universities for that matter) do not (or sometimes cannot: see next paragraph) manage their admissions policies in ways that allow for rich multilingual cultures through double or parallel-medium school and classroom environments AND do not insist on retaining or even enhancing high academic standards in that school, then the slide towards low standard, English-medium, uni-ethnic (that is, black) schools will happen. 
What often happens in such schools that lose their bilingual character and their racial diversity is that the Department of Education of a particular province insists on the school allowing in as many black students as possible, irrespective of the catchment area of the school or the Afrikaans history of the institution. Sometimes the schools take the provincial authority to court, and often win. But eventually the school succumbs to the relentless politics of black authority and, in the name of non-racialism or racial equity, the school becomes black. 
I have advised more than one Minister of Education that such an approach is a huge mistake for with such political imposition on a school’s admissions policies, and here I am specifically talking about those former white Afrikaans schools dedicated to diversity and bilingualism, takes away a gifted opportunity to build models of tolerance and embrace in such schools that work to the benefit of both white and black learners. Alas, racial nationalism before and after 1994 is often blind to such ideals with serious consequences for young people as they enter university and society.

Where am I headed with these arguments? Quite simply this: that the language problem (and here I am speaking of Afrikaans) in South Africa cannot be resolved without resolving the race problem. This is a way out of what I earlier called the circularity of the debates on Afrikaans. Like many of my generation I wish that Afrikaans had not become so tied up with the Afrikaner nationalist project, and that it had not been imposed on millions of black people who came to oppose Afrikaans as “the language of the oppressor.” But that history did happen, causing irrevocable harm to Afrikaans and irreversible connections to white racism in the consciousness of many black people. This is unpleasant, but it remains true. The fact that black Afrikaans intellectuals made and continue to make the case for “’n ruimer Afrikaans” (Hein Willemse) that has its roots in a more cosmopolitan past (such the contribution of slaves in the Cape to the language) does not alter the ways in which the majority black population experienced and relate to the Afrikaans language. 
The future of Afrikaans in higher education institutions will follow a similar trajectory to that in bilingual, integrated schools. A strong two-language model of education (Afrikaans and English), whether in the form of double- or parallel-medium instruction, within a racially integrated campus environment, is the only way in which Afrikaans can and should flourish in a democratic South Africa. It is the only model that resolves two problems at the same time: the demand for racial equity (the case of a black government bent on non-discrimination on the basis of race), on the one hand, and the demand for language recognition (the case of advocates of Afrikaans bent on language protection), on the other hand.

An Afrikaans university?

This is what makes an Afrikaans-exclusive university such a dangerous idea.
 It will lock-up white students in a largely uni-racial and of course uni-lingual environment given that the participation rates in higher education for Afrikaans-speaking black students are and for a long time will remain very low. This will be a disaster for many white Afrikaans-speaking students (should they even show-up)
 for it will mean that the closed circles of social, cultural and linguistic socialization will remain uninterrupted from family to school to university. Rather than prepare students for a global world marked by language flexibility and cultural diversity, students will remain locked into a sheltered racial environment at the very stage where most South African students first experience the liberation of the intellect and the broadening of opportunities for engaging with the world around them. 
I am not presenting a speculative treatise on the word or world of Afrikaans. These propositions come from my daily work within historically Afrikaans-medium universities. My Afrikaans-speaking students generally struggle to speak confidently in other languages, and certainly in respect of English. They are in fact mono-lingual, having learnt a second language mainly as grammar in school with the focus on examinations (where they do well) but not as a language of fluent communication in a multilingual country (in which they do poorly). The same can be said for many of my Afrikaans-speaking academics. There is a marked difference in language capacity but also racial attitudes, I must say again, among my students who attended racially integrated schools with strong bilingual models that govern medium of instruction. The choice in the Afrikaans universities, therefore, must never be a choice between Afrikaans and English; it must be both.
At this stage all kinds of “practicalities” start to surface. Who will pay for two-language instructional models at universities? Where will academics find time for research if they have to teach each class twice (in the parallel-medium approach)? What are the best models of teaching in double-medium classes? Do parallel-medium classes (black students learning mainly in English; white students learning mainly in Afrikaans) not re-racialize the student body? Why not simply teach in English and save time and money?

Let me say that I have not yet seen a comprehensive and cogent set of arguments presented to government for funding multi-lingual tuition policies in universities. I have read some defensive, political documents trying to shore-up Afrikaans, but I have not seen an educationally sound mix of proposals that make the case for at least bilingual, or better still, multi-lingual, practices within higher education. Short-term funding from Afrikaans-sympathetic donors, or financing from within already tight institutional budgets, are simply not sustainable over time. The case must be made, and made soon, with united support from all universities not only those with strong Afrikaans traditions.

Of course within the historically Afrikaans universities there have been different responses to the language question. The regular histrionics of alumni and other taalaktiviste at the University of Stellenbosch would be amusing if it were not self-destructive. Notice that the debate is going nowhere, for a simple reason: it is about inclusion versus exclusion on the basis of language. This is how the debate goes “circular” and becomes irresolvable. The US must make its peace with a simple fact: unless the University opens its doors to African students and non-Afrikaans speaking students, it will remain culturally and linguistically impoverished. It further sets itself up for agitation from black nationalists whom, with equally narrow senses, insist on access to the exclusion of other considerations. This is Africa, this is South Africa, and any institution that thinks it can successfully manage a language policy in defiance of memory, place and history is setting itself up for failure. 

The US must have a strong English presence, thereby opening the university to a broader range of cultures, languages, experiences and learning than would be possible by insisting, as some do, on Afrikaans dominance. Similarly, the US must have an even stronger Afrikaans presence by opening-up the language to non-traditional students of the institution, giving exposure to the rich treasure-trove of Afrikaans language symbols, metaphors, and meanings unavailable to so many South Africans. Rather than protect Afrikaans, it should be expanded. But this can only happen within an institutional context that is graciously multilingual in its character rather than one that fights historical spooks in an attempt to shore-up some narrow, nationalistic moment of Malherbe’s times in the 21st century. 
But we must be careful not to reduce the richness of the language question on our campuses to simplistic mechanisms of inclusion. It is pedagogically, philosophically and politically fraught with problems to introduce interpreters into the university classroom. Interpreters are useful in contexts where information transfer is the goal—such as instructions on an airplane or proceedings in a court. A university classroom is a site for fast-paced exchange of ideas, the challenging of precepts, the defense of arguments, the questioning of authority. It changes fundamentally the character of a university and of higher learning when students sit with notepads and ear-pads waiting for “notes” through the authoritative voice of the lone orator in the front the classroom to record, study, and give-back in the next examination. 
It’s not simply the language in which we teach, it’s what we teach in the language

In this regard, the greatest threat to Afrikaans on campus and in country is not, in fact, whether it is heard or not as a language of tuition or administration; it is whether Afrikaans assumes a broader role and critical presence in the intellectual vitality of democratic South Africa. This means an Afrikaans that places itself in conversation with other languages, not based on the premise of fear or (for heavens-sake) extinction, but in anticipation of open access, critical dialogue, and vital hope. This kind of Afrikaans brings in all its current speakers, in their variety of ideological stripe and idiomatic expression. It is an Afrikaans that reaches out, not one that closes in. It is a generous Afrikaans, one that allows the non-native tongue a place at an expanded language table. This Afrikaans is not hostile to English because of distant animosities, but alert to the interdependence of this two rich languages, young and old, learning from each other. Such an Afrikaans is conscious of its history, acknowledging of its troubled past, but not wallowing in that past knowing that its greatest potential is as a language of versoening. 
In this regard Afrikaans and historically Afrikaans universities have a much more difficult mountain to scale, and that is the constrictions on vibrant intellectual cultures within such institutions. Afrikaans remains tied-up with conservative schools of theology, and the reproductive preparation of ministers of the Dutch Reformed Churches. Afrikaans pedagogy in Schools of Education remains deeply ingrained with the problematic tenets of fundamental pedagogics.  Afrikaans universities continue to contain in their operations and cultures a conservative, autocratic, managerialist and positivist orientation. The Humanities in our universities are largely places where ideologies and epistemologies that trapped these fields in the nationalist years, continue to constrain thinking.

Of course inroads have been made into the transformation of humanities disciplines and the recasting of education theory in the historically Afrikaans universities. Theology schools gradually opened-up to broader schools of thought in religious studies—such as the association with the Jonathan Edwards Centre of Yale University at the University of the Free State. Within these fields there were always heretics, those who challenged the dominant thinking, often with severe personal consequences.
 But it is clear that established orthodoxy still prevails, with old and new challenges to dominant epistemologies still marginal in these institutions.

My point is this: to narrow our concerns with Afrikaans to languages taught and learnt, we overlook the liberation of Afrikaans itself from its dead weight of old ideologies. It is no longer enough to do headcounts of Afrikaans speakers and language preferences among Afrikaans mother-tongue speakers in the historically Afrikaans universities. Troubling and unsettling questions must be asked about the epistemological and ideological foundations of Afrikaans within Afrikaans universities this side of the century, this side of democracy. In short, as important as the question whether we teach in Afrikaans is the question what we teach in Afrikaans.
None of the above questions should detract from the amazing journey followed by Afrikaans over a century; it’s rich and varied formations across lines of colour and context; its powerful contribution to South African culture and resourcefulness. In this respect DF Malherbe played a foundational role even if the appreciation of his works was uneven over the period of his life. True, he must be judged in the context of earlier nationalist stirrings among the Afrikaner, and that to place his corpus under the harsh scrutiny of democratic, post-apartheid light would not do justice to the struggles of that time. Yet at the same we must be able to condemn the cultural chauvinism, racial nationalism and often outright racism expressed in his thoughts about “die donker land van barbare” or his agitation for “die Witman se heerskappy”
 or his belief in an unbridgeable civilization gap between the white man and even “die geleerdste naturel."

There are lessons to be learnt not only about Afrikaans, but about any language deployed to build and serve narrow nationalist ends. One of those lessons is that the power and potential of that language could so easily be lost in a chauvinistic politics of a period. Another lesson is that while those sentiments of Malherbe might have been expressed in the early part of the 20th century, they were strongly held over many decades before and long after 1948, and some might argue still lingers, in some ways, in the post-apartheid period.
The good news is that precisely because of such easy use of language for narrow ends, it can be resurrected to play a broader and more powerful role to liberate thinking and reconcile peoples precisely because of its troubled past. Language is always about power; it can be mobilized for good and evil, for inclusion and exclusion, for reconciliation and for retribution. We have a choice.
The important thing about Afrikaans is that its future will not be secured in the formalities of the classroom or the courts or parliament. It will be secured in the day-to-day experiences of the language among ordinary people, and among students on campuses. Here the dynamics of engagement are interesting, and I now wish to block for discussion a series of recent and increasingly common observations on the UFS campus.
Observation 1:

A white student stands up to speak in a crowded meeting where I am addressing the residence committee members. The black students before him spoke in English. The white student, before he puts his view on something, says the following: “I will speak in Afrikaans, because that is the best way in which I can express myself.” The black students understand, even encourage the young man to use his own language.

This is very interesting. The white student demonstrates awareness of the fact that he might not be understood by the other students. He does not just speak; he explains why he will address the meeting in Afrikaans. The black students accept this, and wait for translation from the chair of the meeting even as the chair addresses the students concerns. The sensitivity of the white Afrikaans-speaking student and the generosity of the black English-speaking student represent an act of grace. They not only resolved a language problem; they take a step towards resolving what could within seconds become a flammable racial problem.

Observation 2:

A black student is in a residence meeting with English- and Afrikaans-speaking students. He has some Afrikaans, but not enough to be confident using the language in a crowd. But he is aware of the fact that as a leader in his residence, he would like to demonstrate commitment to his peers and friends who speak only Afrikaans. So he gets up, and addresses the audience in broken, halting Afrikaans. He struggles his way patiently through his five sentences and then, with a sweat breaking over his forehead, he sits down. Not a single white student giggles or shifts around while he speaks. They appreciate, deeply, the effort made, the attempt to reach out.

The beauty of this vignette resides in what I once called taalhouding, the attitude towards your own language and the language of another. Unlike the previous story in which the student falls back on a language what will not embarrass him, this student knows there is a high risk in speaking the other man’s language. His voice gets stronger as his audience listens empathetically, not the kind of behavior you would find among students in other contexts where ribbing your peer is more common when you make mistakes. In taking this risk, the student has built a bridge to the other side that any number of lectures on tolerance would not be able to accomplish.
The two vignettes of course demonstrate both the complexity and the simplicity of two-language universities. The stories demonstrate how race and language skaaf against each other in daily interactions among white and black students. But they also show how simple acts can assume profound meanings among native and non-native speakers of a language on a racially divided campus or country.
The pedagogical challenge
By using these stories I do not mean, of course, to deny the fact that there are still real difficulties in building language community on racially diverse campuses. So let me now present a third vignette.

Observation 3

A men’s koshuis, with dominant numbers of white Afrikaans-speaking seniors, has an evening meeting of the residence. Deliberately, the seniors decide to speak only Afrikaans throughout the meeting. They know the black students, particularly those from Lesotho or KwaZulu Natal do not understand a single word. But they continue nonetheless. The meeting ends, and only group of students knows what transpired in that meeting.
It is difficult to fully describe the turmoil that such language indifference, or perhaps intolerance, does to black speakers. It builds up a resentment not only towards Afrikaans, but towards Afrikaans speakers. Whether or not there are interpreters present, the black listeners believe they were not respected. From this kind of experience comes the common complaint by black non-Afrikaans speakers: English is the neutral language; we gave up our home language to reach common ground, so why can’t they do the same?
Observation 4

The black students of a black-dominant residence have worked hard on integration, and a few white students take up the challenge of diversity and join the residence. On a particular night this residence outperforms others and rushes onto the stage to celebrate the highly competitive singing and drama completion. For the next 20 minutes the black members of the residence sing only Sotho and Zulu songs, completely oblivious to the fact that on the margins of the crowd are white, Afrikaans-speaking students who cannot participate in this joyous moment
This sad event points out insensitivity, the incapacity of the black students to recognize—in the midst of their joy—that they are, perhaps even unconsciously, excluding others. Rather than teach these songs to all residence members in advance, what they do constrains fuller participation. 
Building inclusive language cultures in the two-language model university
There are no simple answers to complex problems such as the place of Afrikaans within South Africa’s political and historical context. There are simple mistakes that can be avoided, and I have referenced some of them earlier. But it takes hard work to building language inclusive cultures.

One of the reasons black students oscillate between angry and insensitive towards Afrikaans is that we do not spend time educating our youth about the contribution of Afrikaans to our cultural heritage. Our one-line narrative is Soweto 1976; that moment should be acknowledged, but it is not the only narrative about Afrikaans. In appreciating a language, like Afrikaans, students must come to know (a knowledge problem) that in historically Afrikaans universities, the language holds a special place in the hearts of people. But they must also learn that Afrikaans has no ethnic-exclusive rights, that it was formed by many of our peoples, that there are and were black and white Afrikaans activists (how many black students even know about Andre Brink or Achmat Davids?) who struggled to situate Afrikaans within progressive thought.
One of the reasons white Afrikaans students often embrace and embody the language within a narrow, nationalistic frame is because they too only know one Afrikaans—the Afrikaans of Malherbe. Where they do encounter the likes of Antjie Krog or Max du Pree and other progressive writers about and in Afrikaans, there is I often detect a learnt disregard, even dismissal of the left critique and concerns about the language. Once again, building inclusive language cultures means breaking Afrikaans out of its predominantly conservative trains of thought along the lines suggested in this essay.

In conclusion

The University of the Free State has made a firm commitment to a two-language model that simultaneously takes on the challenge of building capacity for research and teaching in Sotho languages. In the course of time black students will learn Afrikaans, white students Sesotho, and all students decent English. Classes will remain in English and Afrikaans, especially in the first years of study. Dual-medium classrooms will break down the racial isolation where outstanding university teachers are comfortable in both languages. Parallel-medium classes will exist where large numbers enable such a facility. 

But in the context of a Memorial Lecture on DF Malherbe and Afrikaans, that is not enough. What I have argued for this evening is an Afrikaans that embraces a critical, compassionate and connected approach to other languages and itself. An Afrikaans that is self-critical but not cynical; an Afrikaans conscious of its past but even more alert to the future, and its unique position and possibilities for bridging the mythology of white and black into a common South African, even pan-African, identity. 
Impossible? Take another look. For long before DF Malberbe bore the burden of Afrikaans and its future on his broad shoulders, he was borne on the shoulders of Axxa. I imagine they spoke Afrikaans.
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